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The Key to Motivating Learners -- Getting Their Attention
by Harry N. Boone, Jr.

I remember my high school teacher tell-
ing the story about two farmers and a mule.
Farmer Brown sold the mule with the expec-
tation that it was the best worker in the area.
A few days later the two farmers meet at the
general store.  Mr. Brown inquired about the
mule and was told that the mule was so stub-
born that Mr. Green had failed to get any
work out of the animal.  Mr. Brown was
puzzled because the mule had always been
a terrific worker for him.  He agreed to stop
by the farm later that day to determine the
problem with the mule.  When Mr. Brown
arrived, the mule was harnessed and stand-
ing in the field.  Mr. Brown reached down
and picked up a hickory stick the size of a
baseball bat and hit the mule between the
eyes as hard as he could and literally brought
the mule to his knees.  He picked up the
reins and the mule proceeded to pull the
plow across the field.  He turned around and
brought the mule back to Mr. Green.  Mr.
Green was puzzled and asked why he had
struck the mule so hard.   Mr. Brown replied,
“Before he will work, you have to get his
attention.”

The same situation applies to students.
In the first minutes of your lesson you must
“hit” them over the head with your interest
approach and get their attention.  After you
have their attention, you must convince
them they “need to know” what you are
about to teach.  It needs to be clear that the
information they are about to learn will
benefit them personally.

Before I have the animal rights activ-
ists on my back, the opening story is just
that, a story.  I do not advocate cruelty to
animals in any form.  Although I used the
phrase “hit them over the head” in reference
to students, I use the words figuratively and

would never condone violence in or out
of the classroom.

Over the past five years I have seen
pre-service teachers struggle with the in-
terest approach to their lesson.  They fail
to use a creative interest approach and as
a result they fail to create a felt need to
know the topic that is about to be cov-
ered.  High school students that are not
interested in the topic and see no rela-
tionship between what is about to be cov-
ered and their personal situation end up
creating discipline problems for the
teacher.

An interest approach begins with the
arousal of a “need to know” the subject
matter.  In the next few paragraphs, I will
offer some suggestions for creative in-
terest approaches.

Teenagers, and adults, are interested
in making money.  Demonstrate how the
students can make money with the infor-
mation they are about to learn.  Many
times this can be accomplished by relat-
ing a situation encountered by another stu-
dent.  This takes us back to the total pro-
gram concept in agricultural education.  If
you have successfully implemented the
total program (classroom instruction,
leadership (FFA), and experiential learn-
ing (Supervised Agricultural Experience
programs (SAE))), you will have a wealth
of stories about students who have been
successful with their SAE programs.

Agricultural education teachers be-
come a part of their local communities.
As a result, they are familiar with local
producers in the area.  A story about the
success of a local farmer can serve to mo-
tivate your students.  Keep in mind that

you may have to help students adapt the situ-
ation to their smaller operations.  In addition
to making money, students will be motivated
by ways to save money.  Examples of stu-
dents and/or farmers who have reduced ex-
penses by implementing new and innovative
practices can generate interest in a subject
area.

As teachers, we sometimes fail to show
the relationship between a topic and future
success.  Students may not relate a lesson
on balancing rations with the possible sav-
ings to their animal enterprise by mixing
their own feed.  We can use these relation-
ships to motivate the students.  Motivation
may hinge on the relationship between mas-
tery of one topic before studying a second
topic.  The introduction of  students to novel
objects may serve as a motivation to study
the subject area.  Objects do not always have
to be unique to generate interest in a subject
area.  Many times the ability to touch, smell
and/or taste will get their attention.

Another source of motivation is the use
of real problems.  A problem that one stu-
dent (or local farmer) has faced and others
have the potential to face can be a powerful
motivator.  All of you  have learned to teach
using the problem solving approach.  I chal-
lenge you to use the problem solving ap-
proach to motivate your students.

In closing, motivation is one the keys to
successful teaching.  I challenge you to: MO-
TIVATE, MOTIVATE, MOTIVATE your stu-
dents!

The opinions expressed in the editorials are those of
the editor and do not necessarily represent official
positions and/or opinions of the Agricultural and
Environmental Education program, the Davis College
of Agriculture, Forestry, and Consumer Sciences, or
West Virginia University.
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Thoughts on Local Program Success
by Jason Hughes,  2005 WVAAE Outstanding Teacher

Jason Hughes was also named the NAAE Re-
gion 6 Outstanding Teacher for 2005.  He will
receive a scholarship to attend the national con-
ference in Kansas City  to receive his award.
Over the past years, we have had the honor to
feature Jason and his St. Marys High School
program in several issues of News and Views.
To honor his recent achievements, I asked him
to write an article that provided advice to teach-
ers just entering the profession.  The following
article reflects his thoughts on establishing a
successful agricultural education program.

Agricultural Education teachers are
some of the busiest people I know. Many of
us have families at home and programs at
school to manage. Balancing our time and
setting proper priorities is often a daunting
task. I always welcome anything that can
make life a little less hectic and a little more
structured. Local Program Success is a great
resource to give any agricultural education
program some much needed structure and
direction.

Local Program success was created by
teachers, for teachers. It is a national ini-
tiative designed to enhance the quality and
success of the local agricultural education
programs. Local Program Success is
achieved through six keys to success in ag-
ricultural education:  strong classroom and
laboratory instruction; supervised agricul-
tural experience programs (work-based
learning); active FFA chapters; strong com-
munity and school partnerships; program
planning and marketing; and professional
and program growth.

Classroom and Lab Instruction

Curriculum development, enhance-
ment, and improvement should be a major
priority for an Agricultural Education
teacher. Unfortunately, due to our busyness,
this is one area that sometimes gets ne-
glected. The realm of agricultural education
changes too often for us to be teaching the
same lessons we did five years ago. We must
stay up-to-date and continue to make our
classes rigorous and relevant. A rigorous
and challenging agriculture classroom and
lab will make other areas of your program
stronger. I have found that students are more
successful in career development events and
their supervised agricultural experience pro-
grams when more is expected of them in
the classroom. To increase the rigor of our

classes, we must consistently find ways
to integrate science, math, and reading
into our curriculum.

We must include a diversity of sub-
ject matter in our curriculum today. I re-
alize that we each have areas that we are
stronger in than others. That should not
inhibit us from teaching the areas in which
we know little about. I have found that
teaching new topics is what keeps teach-
ing fresh and exciting. When I challenge
myself to learn something new, I am more
enthusiastic about teaching.

I feel strongly that biotechnology
should be taught in every agricultural edu-
cation program. Every area of agriculture
is impacted by biotechnology. Whether a
unit or a class, this is one subject that we
need to be teaching.

SAE

This area is tough. We live in an age
where fewer and fewer of our students live
on farms. It challenges us to find creative
opportunities for our students. We must
change some of our perceptions about
SAE. The National FFA recognizes many
different types of SAE programs. We
need to make all SAE areas available to
our students; not just production and
placement.

 I have heard negative statements
about students earning their state degree
with fair animals and ham/bacon hogs.
Times have changed! I say that if a stu-
dent in today’s world can hold on to his/
her money and can save or invest
$1,000.00, they have earned their de-
gree.

We must let the public know about
SAEs. A very easy way to do this is to use
the AE-5 Report as a tool. When my stu-
dents close out a year of records, I com-
plete the report at that time. I then use the
report for positive publicity in the local
newspaper and I turn the report into the
state so that they may use the data to pro-
mote the need for extended employment
contracts.

Thank you Dr. Lawrence for the many
“Can I use …. for an SAE?” lessons. This
is still a very powerful tool in promoting

SAE in-
v o l v e -
ment in
t h e
c l a s s -
r o o m
and mak-
ing the
t o p i c s
t a u g h t
m o r e
relevant.

FFA

When one hears this acronym, they of-
ten think of another CDE. I used to be one
of the many. FFA is so much more than ca-
reer development events (CDEs). I feel that
when we hear FFA, we should first think
POA. The Program of Activities (POA) is
a way to get all students involved. In many
cases, only a small percentage of our stu-
dents participate in CDEs. At the recent
CDEs in Morgantown, I had 28% of my stu-
dents involved. If done right, a chapter’s
program of activities makes every member
feel a part of the chapter and everyone has
the opportunity to gain leadership skills.
State and national FFA activities are incred-
ible opportunities and they motivate many
students. But it is the local activities, in
which all members have the opportunity to
participate, that serve as the lifeblood of
an FFA chapter.

I feel that it is very important that an
FFA chapter gives back to their community.
There are many ways to do this. An activity
that was very successful in St. Marys was
the community wide water testing project.
We had community members send in well
water samples to be tested. The students
used water testing equipment, such as a
colorimeter, and tested the water for sev-
eral parameters. The results and recommen-
dations were prepared by the students and
mailed to each participant for free.

Community and School Partnerships

We must create partnerships within
our school and community. If your program
is in a high school, try to become part of
the science team. The science teachers at
St. Marys High School are some of the
program’s greatest recruiters.

Thoughts on Local Program Success (Continued from Page 2)

A great asset to an agricultural educa-
tion program can be having your very own
Partner in Education. I realize that many
schools have this partnership, but it is pos-
sible to have a partnership between a busi-
ness or industry and just your program.
Alpharma Inc. has been partners with our
program for many years now. This rela-
tionship has been beneficial to both par-
ties.

A strong relationship with the local ex-
tension service is a must. In Pleasants
County we were able to start a county fair
in 2000 because of a strong relationship
between FFA, 4-H, and Extension.

Program Planning and Marketing

As teachers we must market our-
selves, our profession, our programs, and
our students. Whether we like it or not, the
education profession is political. We are
in the people business and we must please
people, or else. The more informed the
public is of  the positive activities going
on in education, the better. I can not think
of a more positive report than an active and
engaged agriculture program. Agriculture
teachers do a lot of great things. We do
not always do a good job sharing with the
public those great things.

One of the best activities for an agri-
cultural education program is an open
house. Invite as many local, regional, and
state people as possible. Let the outside
world see your facilities, activities, and
your students in action. They will be im-
pressed! The positive publicity and expo-
sure will do more for your program than
you could ever realize.

Professional Growth

We seldom think about this one. We
use the “I’m too busy with my students to
attend a professional activity” excuse most
of the time. Did it ever dawn on you that a
well rested and enthusiastic teacher is just
what your student’s need?

When we make growing profession-
ally a priority, we are helping our students.
I have been able to bring so much back to
my students from conferences that I have
attended.

The Toyota International Teacher Pro-
gram has been in existence since 1999.
There needs to be more WV agriculture
teachers applying for this awesome expe-
rience. This is a wonderful opportunity to
bring back information about another cul-
ture to share with your students.

More of us should be attending re-
gional and national National Association of
Agricultural Educators (NAAE) confer-
ences. It can help your program when you
expand your network of contacts. A relation-
ship that I formed with an Oklahoma agri-
cultural education teacher led to our two
programs conducting an exchange activity.

It is quite overwhelming being an agri-
cultural education teacher. If you say yes to
every request that is made of you, you will
go crazy. I feel that if we let the six keys
outlined in the Local Program Success ini-
tiative serve as our guide of what an agri-
cultural education program should be like,
we may be able to maintain a more struc-
tured and organized system of management.

Under the educators section of the Na-
tional FFA website there is information on
Local Program Success. There are many
ideas for each of the six key points shared
by Agricultural Education teachers from
across the country.

Jason Hughes earned Bachelor of Science
(1992)  and Master of Science (2001) degrees
in agricultural education from West Virginia
University.

paper interviews also received high ratings
with 11 (15.5%) respondents indicating
excellent and 20 (28.2%) reporting more
than adequate.  The Extension bulletin or
newsletter had a high rating also, with twelve
(16.9%) Extension agents indicating pos-
sessing excellent skills and 27 (38%) ad-
ditional respondents reported having more
than adequate skills.

Source of Mass Communication
Training.  Extension agents were asked to
indicate where they received their mass
communication skill training.  The largest
number for each source was as follows:
Prior professional employment was sited
by 13 (17.8%) respondents as the source
of training.  Over one-fourth (N=20,
27.4%) of respondents indicated receiving
professional publication skill training from
graduate studies.  Almost one-fifth (N=14,
19.2%) of Extension agents who responded

indicated receiving newspaper writing
skills from undergraduate studies.  Almost
one-third (N=23, 31.5%) of respondents
reported in-service training on how to
write or edit the Extension newsletter or
bulletin.  Nearly half (N=31, 42.5%) of
the respondents reported experience as the
source of their newspaper writing train-
ing.  Twelve (16.4%) respondents indicat-
ing other as the source of their training.

Additional Training Recommenda-
tions.  Extension agents were asked to
report whether or not they desired addi-
tional training.  The majority of the re-
spondents in every mass communication
delivery method did not desire additional
training.  However, the most (N=28,
42.4%) requested training was for the
Internet or World Wide Web, followed by
writing in a professional publication
(N=27, N=40.9).  The least desired train-

ing was for recorded audio (N=8, 12.9%)
and the telephone answering system (N=9,
14.1%).

Availability of Mass Communication
Delivery Methods.  Less than a third of the
respondents indicated no access to each of
the mass communication delivery methods.
Likewise, the majority of the respondents
indicated in-county access to newspapers-
both to write for publication (N=56, 80%)
and for interviews (N=73.5%), radio- both
to write for broadcast (N=34, 51.5%) and
for interviews (N=34, 52.3%), Internet or
World Wide Web(N=62.9%), exhibits
(N=48,72.7%), and the Extension bulletin
or newsletter (N=43, 66.2%).

Research in Action: Mass Communication Delivery Methods Used and Possessed by
Extension Agents in West Virginia (continued)

Lisa Neehouse earned a Master of Science
(2005) degree in agricultural education from
West Virginia University.

(Continued on page 7)





4 5

Agricultural Mechanics -- Pocahontas HS

Agribusiness Management -- Hundred HS

2005 West Virginia Career Development Events

Sweepstakes Winner -- Tyler Consolidated HS Dairy Cattle -- Ripley HS

7 & 8 Agriscience -- Ravenswood HS

Dairy Products -- St. Marys HS

Entomology -- Ravenswood HS

Equine -- Preston HS

Floriculture -- Hampshire HS

Forestry-- Tyler Consolidated HS

Nursery Landscape-- Hampshire HS

Livestock -- Wood County Tech

Meats -- Tyler Consolidated HS

Plant Pathology -- Wood County Tech

Poultry -- Cameron HS

Agronomy -- Tyler Consolidated HS
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Potomac State College Prepares for New Residence Hall
by René  Trezise

 It has been a while since Potomac
State College of West Virginia University
experienced new construction on its cam-
pus. But that will soon change with the
groundbreaking in May 2006 for a new,
$12.5 million, 252-bed residence hall.

“The new, three-story facility will
complement the architecture found in
many of the other buildings on campus,”
said Bill Letrent, Dean of Student Affairs,
who is serving as the liaison between the
architects and those WVU and PSC per-
sonnel involved with the project as well as
keeping the students involved and in-
formed.

Future students will enjoy such state-
of-the-art amenities as a 90-seat-mini the-
ater, a game room, a fitness center, a multi-
purpose room, a TV social lounge, a laun-
dry facility, and student mail service. Ad-
ditionally, the dining hall will relocate and
plans to offer extended services beyond the
traditional breakfast, lunch and dinner
menus.

The new hall will be located adjacent
to the Lough Gymnasium. Campus forums
soliciting student, staff and faculty input
on layout and design were held prior to the
conceptual design process. The goal for
occupancy is fall 2007.

“This is just one of many benefits the
College is realizing as the result of becom-
ing a fully integrated division of WVU,”
said Dr. Kerry Odell, the campus’ first pro-
vost, a new title for what was formerly re-
ferred to as the president. The new status

This is the artist rendition of Potomac State College’s new $12.5 million, 252-bed
residence hall with an occupancy goal of fall 2007. The proposed facility will include
suite-, double suite- and private-type rooms, a community center that includes a cafeteria
to support dining and catering, a fitness center, theater/classroom, student mailboxes,
centralized laundry facilities, and residence life offices.

of the College came as the result of state
legislature through HB 2224 in 2003.

“This facility not only will offer our
students many new amenities but also will
enhance our ability to grow the College’s
enrollment,” said Dr. Odell.

Over the past five years, the College
has experienced a 15 percent increase in
enrollment bringing the total student popu-
lation up to just under 1,300 in Fall 2005.
In conjunction with these enrollment in-
creases, the residence halls have been filled
well beyond 100 percent capacity.

 “The new housing will allow for the
replacement of one existing residence hall
giving us a total of four residence facili-
ties when all is said and done,” said Dean
Letrent. “This will definitely alleviate any
extended living conditions. In addition, the
new hall will provide students with many
of the amenities that are not currently avail-
able in the existing halls.”

Dr. Odell also added that the new resi-
dence hall “will provide the College with
greater opportunities to develop other ‘Liv-
ing and Learning’ environments similar to
the successful one that already exits in Ag-
riculture and Forestry.”

René Trezise ((304)-788-6872) is Director of Marketing and Communications, Potomac State
College.

Individual Former Position Current Position
Shannon Boswell Summers County HS Doddridge County HS
Monique Call Gilmer County HS Resigned Position
Reneé Chambers Mineral County Vo-Tech
Michael Coughlin Greenbrier East HS Greenbier West HS
Paul Cummings Roane County HS Retired
Ben Hayes WVU Student Roane County HS
Tricia King Monroe County Vo-Tech
Robert Knotts Mineral County Vo-Tech Retired
Paul Lovett Monroe County Vo-Tech Vocational Director Monroe County
Kevin Oakes Virginia Fayette Plateau Vo-Tech
Carolyn Hall Monongalia County Vo-Tech
Ryan Saxe WVU Student Lincoln County HS
Tracy Stutler Doddridge County HS Gilmer County HS

Transitions

In 1914, when the CES was created, the
rural population was almost 54 percent of
the total population and the farm popula-
tion comprised 35 percent of all Americans
(Seevers et al., 1997).  In the twentieth cen-
tury, the United States rural population is
less than 25 percent and the total farm popu-
lation is less than two percent (Seevers et
al., 1997).  West Virginia has a population
of 1,808,344 people with 54% (974,966)
part of the rural population and less than
one % (22,114) part of the farm population
(US Census Bureau, 2000, ¶ American Fact
Finder) and a total of 20,812 farms (2002
Census of Agriculture, Table 8: Land).

Due to decreasing farming populations,
Extension’s clientele has expanded to in-
clude large numbers of urban and suburban
clientele (Weerakkody, 1986).  Extension
has re-shifted its focus and broadened its
scope to combine old practices (demon-
strations) with new and expanding programs
and technologies (Seevers et al., 1997).
“Radio, television, interactive video, and
classroom satellite broadcasts are used
along with written fact sheets and group
meetings” (Seevers et al., 1997, p. 40).
With the expanding, changing clientele it is
important for Extension agents to use sev-
eral different types of channels to provide
information (Anyanwu 1982).

The purpose of the study was to iden-
tify which mass communication methods
were being utilized for delivering informa-
tion to current and potential clientele by
West Virginia University Extension agents.

Methodology

Descriptive survey research in the form
of a mailed survey questionnaire was used
to collect data from the target population.
A descriptive survey was chosen because of
its purpose is to describe the current situa-
tion, without manipulating variables (Ary,
Jacobs, and Razavieh 2002).  This research
technique answers the goal of providing a
current, accurate representation of which
mass communication delivery methods are
being utilized in delivering information to
current and potential clientele by West Vir-
ginia University Extension agents (WVU-
ES).

The target population (N=99) for this
study was Extension agents employed by
WVU-ES as of February 1, 2005.  The tar-
get population was congruent with the ac-
cessible population; therefore a census
population was used.

The instrument was developed by the
researcher and consisted of questions re-
quired to answer the research questions
of the study.  A self-administered ques-
tionnaire, accompanied by a cover letter,
was mailed via the United States Postal
Service on February 2, 2005 to all offices
of currently employed WVU-ES Exten-
sion agents (N=99) as of February 1, 2005.
A self-addressed stamped envelope was in-
cluded to return the survey at no-cost to
the participant.  A follow-up cover letter
with an additional copy of the question-
naire and a self-addressed stamped enve-
lope was mailed via the United States
Postal Service to all non-respondents on
March 22, 2005.  A total of 73 usable
forms were returned for a 76% response
rate.

Findings

Summary of Demographic Informa-
tion.  Agents were asked to indicate basic
demographic information including: pro-
gram center, age, and years of employ-
ment.  Over two-thirds of the respondents
were made up from the 4-H Youth Devel-
opment (N=25, 34.2%) and Agriculture
and Natural Resources (N=25, 34.2%)
program centers.  The majority (N=43,
63.2%) of respondents reported between
41-60 years of age.  More specifically,
over a third of the agents who responded
were in the 51-60 (N=23, 33.8%) age
group.  The smallest age category was
from the 21-30 (N=6, 8.8%) and 61+
(N=6, 8.8%) groups.  More than one-
fourth (N= 19, 27.9%) of the respondents,
and the largest category, had 11-15 years
of employment as a West Virginia Exten-
sion agent.

Frequency of Use of Mass Commu-
nication Delivery Methods.  Extension
agents were asked to report the frequency
of use of each mass communication de-
livery method.  Nearly three-fourths
(N=54, 74%) of the Extension agents use

newspapers to disseminate information by
writing stories for publication once a month
or more.  Over a half (N=52, 64.4) of the
respondents use the Internet or World Wide
Web once a more a month.  Almost half of
the respondents used Extension bulletins or
newsletters (N=35, 46.9%) and telephone
message systems (N=33, 45.2%) to de-
liver information at least once during the
month.  Extension agents disseminate in-
formation the least amount through the de-
livery method of writing for professional
publication (N=67,91.8%).

Extension Agents Preference as a
Delivery Method.  Extension agents were
asked to indicate their level of preference
on the scale of high, medium, low, and no
preference.  West Virginia University Ex-
tension agents prefer to disseminate infor-
mation by writing stories for publication in
newspapers with nearly half of the respon-
dents reporting a high preference (N=33,
46.5%) and over a third more indicating a
medium preference (N=28, 39.4%).  The
second preferred method was utilizing the
Extension bulletin or newsletter with nearly
half (N=30, 42.9%) indicating a high pref-
erence and almost a third (N=21, 30%)
more reporting a medium preference.  The
Internet was in third place with a high pref-
erence rating with a third of the respondents
(N=23, 33.8%) and nearly a half (N=29,
42.6%) of the respondents listing a medium
preference.  Exhibits were close behind
with 17 (23.6%) specifying a high prefer-
ence and half (N=36, 50%) naming a me-
dium preference.  The least preferred de-
livery method was writing stories in a pro-
fessional publication, in which almost half
(N=41.2%) of the respondents indicated a
low preference.

Extension Agents Mass Communica-
tion Skill Rating.  West Virginia Univer-
sity Extension agents were asked to rate
their mass communication skills.  In every
mass communication delivery method, the
majority of respondents rated their skills
as adequate or above.  Extension agents
rated their mass communication skills es-
pecially high in writing for the newspaper
with nearly one-fifth (N=19.4) having ex-
cellent and over one-third rating their skills
more than adequate.  Participating in news-

Research in Action: Mass Communication Delivery Methods Used and Possessed by
Extension Agents in West Virginia

by Neehouse, L. M., Gartin, S. A., Boone, H. N., & Boone, D. A.

(Continued on page 7)


